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ABSTRACT 
Twentieth century has witnessed the unprecedented changes in family structures and The 
study aims to explore the perception of elementary schools’ teachers regarding effective 
teaching. A teacher is a true guide who makes every effort to help students reach their 
maximum learning potential. Objectives of the study were to examine the perspective of 
elementary school teacher on effective teaching, analyse their teaching methodologies and 
identify the barriers to effective teaching. The study was descriptive in nature. 
Researchers have conducted a survey from teachers of Rural and Urban areas of 
Rawalpindi, Punjab, Pakistan at both Government and Private sector for elementary level. 
The population of the study comprised of 200 working male and female teachers from 
rural and urban areas of both Government and Private sectors. The random sampling 
method was used and 40 teachers were selected. The tool of the study includes a 
questionnaire which was based on 5-point Likert scale. Researcher personally visited all 
the schools and got permission from the authorities to collect the data from the teachers 
of elementary level. Data analysis was done by using frequency and percentages. Findings 
of the study showed that most of the teachers were well aware of the term effective 
teaching. However; this study illustrated some issues while analyzing the other 
characteristics like punctuality and behavior of teachers in some aspects. It is 
recommended that all teachers should be trained on set standards to avoid cognitive 
dissonance of teachers.  
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Introduction 

A teacher is a true guider who makes every effort to help students to reach their 
maximum learning potential. Teaching is a profession with its own body of knowledge, 
models, and techniques. Not only do teachers need enthusiasm, personality and passion, 
they also require particular knowledge, skills and beliefs. Teaching is cognitively and 
emotionally demanding (Lazarides &Warners, 2020).  The difference between a good 
teacher and a great one isn’t expertise. It comes down to passion for material and 
teaching. When it comes to learning, experts are always looking for the best tools and 
tactics for educating children. It often drives schools to look at ways to reform, 
sometimes too rapidly. Teachers can be faced with mandated changes in tools, 
curriculum, and best practices as administrators race to adopt the latest and greatest 
trends (Demirdag, 2015). There is a need to adapt a change which will assist teachers to 
improve and polish their teaching skills. Some outdated methodologies need to be 
stopped or improved in order to achieve better results (Halder & Roy, 2018). The ability 
to connect with students greatly contributes to effective teaching. The power to engage 
students comes in many forms. Some students are already excited about the subject and 
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are eager to learn more. More often the teacher must actively engage or motivate the 
students by promoting a sense of the importance and relevance of the topic and the 
related learning process (Munna & Kalam, 2021). The quality of education largely 
depends on the quality of instruction that the teacher provides in the classroom. For this 
reason, teachers should pay attention to the planning, organizing, controlling of 
instruction and efforts should be made to introduce new methods. 

Effective teachers have high expectations of students in terms of both their 
standard of learning and their behaviour. They help their students meet those 
expectations (Bardch et al., 2022). They also have high expectations of themselves and 
their own learning. Expectations of teachers reflect their culture – the extent of their 
knowledge and skills, their status in the community, and their moral dispositions. 
Effective teachers personalise the learning for their students (Simonson et al., 2022). 
They understand that students develop at different rates and that in every classroom 
there will be a range of student abilities and aptitudes. Effective teachers use techniques 
that best serve the learning needs of their students. Effective teachers use techniques 
that have each student working on tasks that engage and challenge them to achieve their 
personal best. Effective teachers provide a safe and orderly environment, both 
physically and emotionally, so students can achieve their potential (Sánchez-Cabrero et 
al., 2021).  

Perceptions of teachers definitely affect their teachings and their teaching 
approaches. Few studies indicated the interest of teachers in teaching was highly 
dependent on their perception of the way they tend to teach. The study was conducted 
to explore the elementary schools’ teacher’s perception from rural and urban areas of 
Pakistan towards effective teaching. The study was focused on finding what teachers 
perceive about effective teaching and how they apply it to their daily teaching routine. 

Literature Review 

The life of a teacher is neither confined in the four corners of the classroom nor 
limited inside the school campus.  A teacher is an active leader in the community. 
Teachers always take leadership in their communities especially in activities and 
projects related to the education and welfare of young children (Silva, 2021). They also 
provide leadership roles in various cultural development programs in their 
communities. Teachers provide technical and professional assistance in the local 
communities where they belong. An effective teacher needs to apply theoretical 
concepts to the classroom in order to engage the student in the learning process. 
Effective teachers strive to grow professionally and use their knowledge to positively 
affect classroom practice (Bakx et al., 2015; Hatch & Clark, 2021).  

The theories about effective teaching have been linked closely to prevailing 
understandings of how people learn. One can explore how ideas about effective teaching 
have evolved during the years by analysing major reviews such as those in Reinke 
(2011), Lee and Tsai (2010), Stronge (2018), Klassen and Tze (2014). These reviews 
contain various suggestions about how teachers and help students develop knowledge 
or skills along with this they also conclude that there is no single strategy effective all 
the time for all learners. Teaching and learning both are really complex processes which 
are influenced by many different factors among which only a few are under the teacher’s 
control (Sadeghi et al., 2021). Nevertheless, the research cited here concludes the 
perception of teachers at elementary level about effective teaching. 

Effective Teaching – An art 

Effective teaching is both an art and a science (Chang, 2012). Like an artist, a 
good teacher makes decisions from both a technical and a creative perspective. Great 
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artists display a mastery of technical skills—painting, glass blowing, sculpting—that 
includes a grasp of the science behind how these techniques work. They also know when 
and in what way to apply their technical skills (Bardach& Klassen, 2020; Chou, 2022). 
They make decisions. That part is the art. Similarly, teachers develop their science by 
using carefully planned, fine-tuned lessons that reflect an understanding of many 
different teaching techniques (Steed et al., 2022). They apply each technique skilfully to 
gain the desired intellectual, social, affective, or kinaesthetic result. They develop 
artistry by being aware of what they are doing and how their actions affect their learners. 
They are constantly aware that the choices they make affect the intellectual, attitudinal, 
and psychomotor skills of their students. Above all, they make decisions. For a series of 
studies on invitational learning (Donnelly, 2022). 

Effective teaching is best estimated in relation to goals. There are some features 
of teaching on which there is both a consensus among lecturers and evidence from 
studies of student learning. Generally speaking, effective teaching is systematic, 
stimulating, and caring (Kini &Podolsky, 2016; Mcleskey, 2014; Donaldson, 2013). 
Obviously, the emphasis on these factors varies between lecturers and subjects and each 
of these factors is complex and, in practice, challenging. There is surprisingly equivocal 
evidence supporting the claim that field-based experiences produce reflective 
practitioners. Research suggests that, as a result of student teaching, student teachers 
generally become more controlling and more conservative, rather than innovative and 
reflective (Samsons & Collins, 2012). One substantive study found that student teachers 
in general are not necessarily more efficacious as a result of completing their training. 
They tend to be less autonomous, though not necessarily more controlling in their 
orientation towards children (Darling-Hammond, 2013). Such findings give rise to some 
interesting and pertinent questions about student teaching, and challenges teacher 
educators to reconsider how student teaching might best contribute to student teachers’ 
professional development (Kraft & Gilmour, 2017; Ahmad & Hamid, 2020; Riastini et al., 
2021). 

Material and Methods  

The study was descriptive in nature and researcher used survey design to 
investigate the research problem. Questionnaire was used as tool to collect information. 
Researchers conducted a survey from teachers of Rural and Urban areas of Rawalpindi, 
Punjab, Pakistan at both Government and Private sector for elementary level with a 
questionnaire in order to analyse their perception regarding effective teaching.  

A sample of 200 teachers was selected using simple random sampling technique 
from urban and rural areas of Rawalpindi with equal number of male and female 
teachers. The study used a questionnaire for this research. This questionnaire included 
clear instructions to complete and the language used is simple and comprehendible. To 
get the opinion from male and female teachers about their perception regarding effective 
teaching, 5-point Likert scale was developed. The respondents were requested to choose 
one option from the five options as desired. The instruments validated through expert 
opinion. Instrument (Observation Sheet) distributed to experts of Faculty of Education, 
Allama Iqbal Open University Islamabad. Instrument improved in light of opinions of 
experts. The value of Cronbach alpha for the questionnaire was 0.84. Hence, the tool was 
found valid and reliable.Researcher personally visited all the schools and got permission 
from the authorities to conduct the surveys from the teachers of elementary level. All the 
teachers were briefed about the questionnaire and motives behind it. Proper time was 
allocated to everyone to fill out the questionnaire and then their response was collected 
personally. Data collected through questionnaire was organized systematically. All the 
responses were analysed accumulatively on the basis of the response frequency and 
percentages. 
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Results and Discussion 

Table 1 
Teaching Qualities 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree 
F % F % F % F % F % 

Teacher has clear 
pronunciation 

3 1.5 3 1.5 7 3.5 92 46 95 47.5 

Teacher is enthusiastic 
about teaching 

2 1 1 0.5 6 3 101 50.5 90 45 

Teacher has a proper pace of 
teaching? 

1 0.5 1 0.5 5 2.5 91 45.5 102 51 

Teacher acts as a model 
teacher. 

2 1 1 0.5 1 0.5 64 32 132 66 

Table 1 indicates that 93.5% of the teachers have clear pronunciation. 95.5% of 
the teachers are always enthusiastic about their teaching and 96.5% of the teachers have 
a proper pace of teaching. 98% of the teachers’ act as a model teacher to their students. 

Table 2 
Time Management 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree  
F % F % F % F % F % 

Teacher finishes class on 
time 

2 1 3 1.5 7 3.5 92 46 96 48 

 Teacher starts class on time 3 1.5 3 1.5 3 1.5 89 44.5 101 50.5 
Teacher uses class time 

efficiently 
2 1 3 1.5 11 5.5 93 46.5 91 45.5 

Table 2 indicates that 94% of the teachers always try to finish their class on 
time.95% of the teachers start class on time which means that they are punctual and 
responsible and 92% of the teachers use class time efficiently.  

Table 3 
Encouragement 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree 
F % F % F % F % F % 

Teacher encourages 
student’s opinions 

2 1 7 3.5 4 2 86 43 101 50.5 

Teacher encourages 
student’s participation 

5 2.5 0 0 3 1.5 70 35 122 61 

Teacher encourages 
critical thinking 

6 3 9 4.5 14 7 86 43 85 42.5 

Teacher encourages 
additional learning 

3 1.5 2 1 7 3.5 100 50 88 44 

Teacher encourages 
students to ask question 

2 1 2 1 3 1.5 75 37.5 118 59 

Teacher encourages 
students to come 

prepared 
2 1 0 0 3 1.5 95 47.5 100 50 

Table 3 indicates that 93.5% of the teachers encourages their student’s opinions. 
96% of the teachers appreciate and encourages their student’s participation in the class. 
85.5% of the teachers encourage their students for a critical thinking. 94% of the 
teachers encourage their students for additional learning. 96.5% of the teachers 
motivate their students to ask questions in their class. 97.5% of the teachers encourage 
their student to come prepared in advance for the next lecture.  
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Table 4 
Provide Guidance 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree 
F % F % F % F % F % 

Teacher is available 
during consultation 

hours 
11 5.5 11 5.5 10 5 119 59.5 49 24.5 

Teacher links theory and 
applications 

4 2 3 1.5 8 4 101 50.5 84 42 

Teacher provide 
attention to the weak 

1 0.5 1 0.5 3 1.5 83 41.5 112 56 

Teacher keep the 
students attentive 

1 0.5 1 0.5 6 3 82 41 110 55 

Table 4 indicates that 84% of the teachers agree to the fact that they are available 
during the consultation hours. 92.5% of the teachers link their theoretical teachings with 
the daily world live applications. 97.5% of the teachers tend to provide more attentions 
to the weak students. 96% of the teachers focus on keeping their students attentive in 
class.  

Table 5 
Feedback 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree 
F % F % F % F % F % 

Teacher shows interest in feedback 4 2 2 1 1 0.5 111 55.5 82 41 
Teachers prompt in giving feedback 

on exams 
3 1.5 5 2.5 27 13.5 111 55.5 54 27 

Teacher is fair and just in grading 2 1 5 2.5 8 4 80 40 105 52.5 
Teacher returns assignments with 

comments 
2 1 3 1.5 12 6 102 51 81 40.5 

Teacher discusses test results in the 
class 

2 1 2 1 9 4.5 93 46.5 94 47 

Table 5 indicates that 96.5% of the teachers show interest in the feedback 
provided by their students.5% of the teachers waste no time in providing feedback on 
exams. 92.5% of the teachers are fair in grading. 91.5% of the teachers always return 
their assignment on time along with their comments. 93.5% of the teachers discuss test 
results in the class.  

Table 6 
Lecture Preparation and Organization 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree 
F % F % F % F % F % 

Teacher has a good 
Subject Knowledge 

3 1.5 4 2 1 0.5 75 37.5 117 58.5 

Teacher is systematic in 
presentation 

1 0.5 4 2 7 3.5 109 54.5 79 39.5 

Teacher has mastery over 
the subject 

3 1.5 5 2.5 6 3 98 49 88 44 

Teacher is clear in 
presentation 

1 0.5 1 0.5 5 2.5 96 48 97 48.5 

Teacher follows the 
course outline 

2 1 2 1 14 7 97 48.5 85 42.5 

Teacher lectures are well 
organized 

3 1.5 1 0.5 3 1.5 100 50 93 46.5 

Teacher comes prepared 
to the class 

2 1 3 1.5 5 2.5 83 41.5 107 53.5 

Table 6 indicates that 96% of the teachers have a strong grip on their subject of 
teaching. 94% of the teachers are systematic in their presentations. 93% of the teachers 
have mastery over their subject of teaching. 96.5% of the teachers are always clear in 
presentation. 91% of the teachers always prefer to follow the course outline as set in the 
beginning of each session. 96.5% of the teachers have always planned their lectures 
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which are well organized and as per the standards. 95% of the teachers are well 
prepared when they enter the class.  

Table 7 
Appreciate and Praise Students 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree 
F % F % F % F % F % 

Teacher praises the 
students for performance 

1 0.5 4 2 1 0.5 79 39.5 115 57.5 

Teacher generates a sense 
of enthusiasm 

2 1 0 0 5 2.5 113 56.5 80 40 

Table 7 indicates that 97% of the teachers appreciate their student’s hard 
work.96.5% of the teachers generate a sense of enthusiasm within their students. 

Table 8 
Facilitate Students 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree 
F % F % F % F % F % 

Teacher welcomes students’ 
comments 

4 2 2 1 0 0 116 58 78 39 

Teacher uses a variety of teaching 
methods 

4 2 3 1.5 3 1.5 93 46.5 97 48.5 

Teaches has a good sense of humour 3 
1.
5 

3 1.5 6 3 109 54.5 79 39.5 

Teacher uses non-verbal 
communication 

5 
2.
5 

19 9.5 21 10.5 104 52 51 25.5 

Teacher explain objectives at the 
beginning 

2 1 0 0 10 5 96 48 92 46 

Teacher uses clear, understandable 
language 

2 1 0 0 3 1.5 77 38.5 118 59 

Table 8 indicates that 97% of the teachers always welcome their student 
comments. 95% of the teachers use variety teaching methods in their teaching which 
helps students to grasp more easily.94% of the teachers teach with a good sense of 
humour. 77.5% of the teachers use non-verbal communication in class. 94% of the 
teachers always explain their objective the beginning of each. 97.5% of the teachers’ user 
the language which is easy to understand by the student of secondary level.  

Table 9 
Mismanagement 

Statements 
 

Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 

Agree 
F % F % F % F % F % 

Teacher makes the 
students work hard 

4 2 2 1 7 3.5 82 41 105 52.5 

Teacher misses classes 
without make-up 

17 8.5 43 21.5 29 14.5 68 34 43 21.5 

Teacher misses classes 
without informing 

40 20 57 28.5 13 6.5 41 20.5 49 24.5 

Table 9 indicates that 93.5% of the teachers make their students work 
hard.55.5% of the teachers miss their classes without any make-up class. 45% of the 
teachers’ miss class without providing a prior notice or informing their students.  

Discussions 

Effective teaching demands from the teacher to know the subject being taught in 
a deep sense in the class.  Effective teachers have high expectations of students in terms 
of both their standard of learning and their behaviour. Teachers also help their students 
to meet those expectations (Bardch et al., 2022. The study was descriptive in nature. 
Researchers have conducted a survey from teachers of Rural and Urban areas of 
Pakistan at both Government and Private sector for elementary level with a 
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questionnaire. Researcher personally visited all the schools and got permission from the 
authorities to collect the data from the teachers of elementary level. Data analysis was 
done by using frequency and percentages. Findings of the study showed that most of the 
teachers were well aware of the term effective teaching. Findings of the study are also 
similar with the study conducted by Bakz et al., (2015). They conducted the study on 
pupils’ perceptions on teacher quality in primary education. Pupils’ perceptions of 
desired characteristics of good teachers in primary education were compared to results 
of research into teacher quality from different perspectives. The results showed that the 
perceptions of pupils about teacher quality were extensive. Moreover, a study conducted 
by Meng and Muñoz (2016) investigated Chinese and American elementary school 
teachers’ perceptions of effective teaching. The Effective Teaching Quality Survey 
(ETQS) was adopted for this comparative education research, statistically significant 
results were found when comparing nationality, teaching experience, school location, 
and effective/ineffective teaching. The results of the study are somehow similar with the 
studies conducted by Minor et al., (2002).The purpose of this study was to examine pre-
service teachers' perceptions of characteristics of effective teachers, as well as to 
investigate whether these perceptions are related to educational beliefs (i.e., progressive 
vs. trans-missive). A phenomenological analysis of responses revealed several 
characteristics that many of the pre-service teachers considered to reflect effective 
teaching. In addition, another study conducted by Cakmak and Bulut(2005) aimed at 
investigating the perceptions of pre-service teachers regarding effective teaching and 
effective teachers. Findings revealed that pedagogical skills of professional teachers 
should take precedence over the improvement of their theoretical knowledge of their 
subject matter. 

Conclusions 

Majority of the teachers were aware of the fact that they are available during the 
consultation hours. They are interested in their student’s questions or remarks and are 
willing to explain and resolve their queries. Majority of the teachers links their 
theoretical teachings with the daily world live applications which in-turn develops 
interest in their students about the topic and assist them in understanding it easily. 
Teachers encourage their student’s opinions. Teachers have a strong grip on their 
subject of teaching. They have a good knowledge along with the concepts. Teachers teach 
with a good sense of humor which helps the students to stay active and interested.  

Majority of the teachers have clear pronunciation. Teachers always try to finish 
their class on time which means they plan their teaching material effectively and 
according to the class time. Teachers use non-verbal communication in class which 
includes eye contact, gestures, facial expressions etc. Teachers motivate their students 
to ask questions in their class. Majority of the teachers always prefer to follow the course 
outline as set in the beginning of each session.  Teachers have always planned their 
lectures which are well organized and as per the standards. We found out the teachers 
are pretty much collaborative as over 80% of them are always available during 
consultation hours and over 85% of the students encourage their student for a critical 
thinking. 

Teachers have strong grasp and knowledge of their subject are enthusiastic 
about their teaching and tend to generate a sense of enthusiasm within their students. 
They praised their student’s performance, provided attention to the weak students. They 
kept their students attentive and always encouraged their student’s questions, 
participations, comments and feedbacks. They tended to start and finish class on time 
and used variety of teaching methods. They act as a role model; their lectures were well 
prepared and they were very clear in their presentations as they used a clear and 
understandable language. But teachers missed their class without even informing their 
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students and without arranging any make-up session for the class which they were failed 
to take-in for any reason.  

Teachers were well aware of effective teaching strategies and try to implement 
it in their daily routine. However, this study illustrated some issues while analyzing the 
other characteristics like punctuality and behavior of teachers in some aspects which 
definitely need urgent improvement for the betterment of elementary level teaching 
standards. 

Recommendations 

 It was found in the study that majority of the teachers miss their classes without 
conducting any make-up session which definitely hurts the student achievements, 

leading them to an incomplete course and a gap in their learning. Therefore, it is 

recommended that school head may follow the activities of the teachers so that they 

may not miss their classes.   

 Majority of the teachers’ miss class without providing a prior notice or informing 
their students which lead to various problems. It is hereby recommended that 

teachers should try not to be absent from class and in case if it’s not feasible for a 

teacher to attend on any given day, it should be their prime responsibility that they 

should inform the class of their absence and more likely the reason associated with 

it. 

 Different teachers from different background may have different perceptions 
towards effective teaching. It is recommended that all teachers may be trained on 

standards to avoid cognitive dissonance of teachers. 

 Government may implement policies for teachers to be punctual and take classes 
on time. In this way, teachers will attend classes on time and in turn it will bring 

quality in teaching learning.  
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